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Abstract 
This article submits for discussion the preliminary findings of a research conducted in 2011-2012 about the training of university 
teaching professionals who train teachers. As concerns the topic of this article, it refers to identification of the main directions in 
life-long learning of the university teaching professionals who teach Didactics of Specialty. The questionnaires designed and 
applied in this research have been particularly focused on identifying the key information about teachers’ training system. 
Respondents are 200 university teaching professionals who teach Didactics of Specialty and/or coordinate the pedagogical 
practice activity of the students who will be future teachers. The sample group consisted of respondents selected from all the 
areas of the country. This research is also based on a desk review of the European education policies, as well as of the studies and 
analyses conducted in the past years in the field of teachers’ training. 
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1. Introduction 
This article aims at presenting for discussion several findings of a quantitative research conducted during the 
period 2011-2012 within POSDRU/87/1.3/S/63709 project “Quality, innovation, communication in life-long training 
of the didactics teaching professionals from higher education” concerning the training of university teaching 
professionals who train teachers in Romania. 
As concerns the topic of this article, it refers to identification of the main directions in the life-long learning of the 
university teaching professionals who teach Didactics of Speciality. 
This research is also based on a desk review of the studies and analyses in the field of teachers’ training 
conducted during the past years in Romania.  
It is to be outlined that such research related to the training of university teaching professionals within far-
reaching training programmes with a high number of participants is seldom found in specialized literature or as a 
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concern of researchers. The university teaching professionals are usually trained through an individual system by 
choosing themselves their participation in different scientific events or deepen the knowledge in certain scientific 
fields, based on an individual career development plan. Thus, the research presented hereafter is important by its 
novelty element and provides information that is applicable in educational practice. This research may also lay the 
ground for further theoretic research. 
2. Research methodology  
The research conducted within the above-mentioned project aimed at identifying the most effective strategies for 
the initial training of the teaching professionals provided as part of the educational offer of the departments for 
teachers’ training from higher education, while this article aims at presenting only the topic of identification of the 
main directions in life-long training of the university teaching professionals who teach Didactics of Speciality 
subject.  
From a methodological perspective, as survey technique, it was used the questionnaire-based survey of the 
subjects in the sample groups. 
The sample group of university teaching professionals included 200 respondents selected from 20 universities 
with accredited departments for teachers’ training (DTT). 
3. Findings 
3.1. The main training needs of teachers’ trainers as identified by educational policies, studies or specialized 
literature 
The first objective of the Education and Training 2010 Programme – improving the education and training of 
teachers and trainers – highlights both the importance of attracting to the teaching profession and retaining in the 
system well-qualified and motivated people and identifying the skills that teachers require to meet the changing 
needs of society and providing conditions to support teachers through initial and life-long in-service training. 
Those responsible for training teachers – and for training teacher educators - should themselves have attained a 
high academic standard and possess solid practical experience of teaching, as well as the competences that a quality 
teaching process requires (European Council, 2009). 
It is also considered that training of teaching professionals and in-service training should play a crucial role in 
creating a perspective regarding education in the spirit of sustainable development and in ascertaining the correct 
way for its introduction in schools, VET and higher education institutions (European Council, 2010). 
According to the findings of a study on life-long learning (Jigău, 2008) conducted by the Educational Sciences 
Institute, in the opinion of the teaching professionals surveyed, trainers’ quality is a determinant aspect of the 
training offer quality. They appreciated the role of the trainer as the most important success factor of a training 
course. According to respondents’ opinions, trainers should have competences, such as: a good specialist 
(specialized competences), a good pedagogue and didactics teaching professional (psycho-pedagogical 
competences), a good evaluator (competences in evaluation and monitoring) or a good communicator 
(communication competences). Trainer’s drawbacks identified by respondents refer to formalism in teaching or to a 
less effective communication, as well as to the methods to evaluate participants in the course. 
Emil Păun specifies that for the adult didactics teaching professional, as well as for any other adult who learns 
(either it is about initial learning, life-long learning, guided and controlled learning or self-learning), the reflexive 
transformation capacity of the pedagogical practice and experience, respectively teaching experience, is important, 
not its replication (Șerbănescu, 2013). 
Ioan Neacşu also highlights a series of successful practices in organizing adult education, such as: adult’s co-
responsibility in decision making through specific, flexible methods (modular training schedules, financial support 
diversification, special leave, institutional certification, distance training courses, institutional resources 
mobilization, acquiring transversal competencies); integrating the new information and communication technologies 
(ICT); facilitating transparency and transition between schooling cycle and employment, between initial and life-
long training; promotion and development of cooperation, interactive partnerships between employers, trade unions, 
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adults through different training types at the workplace; validation/certification of the competences acquired in a 
non-formal setting during a determined period of time by re-testing after a certain number of years, unifying the 
credits systems for the credits obtained through different training stages (Șerbănescu, 2013). 
3.2. Training options chosen by respondents for the next period of time 
When asked about the training options for the next period of time, four out of five respondents (81%) confirmed 
their willingness to participate in one of the training types presented below (Table 1). 
Table 1. Life-long training national events in the field of didactics to which teaching professionals want to participate in during the 
period 2012-2013 
No. Type of event Participation academic 
year 2012-2013 
(numbers) 
Participation academic 
year 2012-2013 
(percent) 
E1 Courses 85 42.5 
E2 Conferences 110 55.0 
E3 Partnerships/ exchanges of experience 102 51.0 
E4 Seminars 69 34.5 
E5 Scientific research 91 45.5 
E6 Summer school 88 44.0 
E7 E-learning 70 35.0 
E8 Other types 16 8.0 
 
As concerns the life-long training events in the field of didactics teaching professionals want to participate in 
during the period 2012-2013, the participation structure formulated in a similar way as a diagnosis allows a 
comparison of the options with the training experience during the past two years. 
Comparison also allows an evaluation of the offer as concerns the life-long training modalities. 
Thus, conferences are the lowest rated, with least options for the future period, while scientific research, which is 
ranked the second among the prior training types, remains at the same level in options; the remaining types are also 
preferred for future training. 
It is to be noticed that out of the 34 respondents who did not participate in any type of training during the 
academic year 2010-2011, 12 (one third) do not want to attend any training in the future.  
At the same time, 27% of respondents mentioned over five training types, among them being included 15 
teaching professionals who attended over four training types during the evaluated year.  
3.3. Specification of the competence areas on which respondents want to be focused their training 
The second aspect researched in connection with the training options referred to the competence areas on which 
respondents want to be focused their training (Table 2).  
Table 2. Specific competences targeted by the life-long training of the teaching professionals who teach the subject Didactics of 
Speciality 
No. Competence areas No. of answers Percent (%) 
T01 Preparation and organizing the courses 53 26.5 
T02 Comprehensive knowledge of the taught subject 37 18.5 
T03 Elaboration of teaching products 67 33.5 
T04 Teaching methodology – effective learning 106 53.0 
T05 Communication and relations abilities 67 33.5 
T06 Motivating students for study and quality 
professional training 
102 51.0 
T07 Evaluation of students’ performance 81 40.5 
T08 Monitoring and evaluation of the self-progress in 55 27.5 
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professional activity 
T09 Maintaining motivation for the profession 64 32.0 
T10 Developing and maintaining a professional relation 
with practitioners in the field 
64 32.0 
T11 Developing and maintaining a professional relation 
with peers in the field 
38 19.0 
T12 Use of multimedia video-projecting equipment and 
products in teaching 
44 22.0 
T13 Accessing funds and project management 67 33.5 
 
As a response to the needs ascertained during teaching, the main training directions that account for the options 
of over half of respondents each are related to changing the teaching method, with a focus on students’ motivation 
and active participation. The third ranked are students’ evaluation techniques, while the last ranked among the 
competences is comprehensive knowledge of the taught subject that accounts for 18 per cent. 
The specific request for this item was to select a maximum number of five options and most of respondents 
observed this requirement. However, 4 per cent of respondents mentioned over five options (one of them mentioned 
all 13 options in the list), while 8.5 per cent mentioned none. Six out of ten respondents (60%) mentioned five 
competence areas (Figure 1). 
 
 
Fig. 1. Number of competence areas in which selected teaching professionals want to be trained 
Related to the university degree, it is to be noticed that most of junior assistants, professors’ assistants, lecturers 
and professors lay emphasis on effective teaching-learning methodology competence area. Most lecturers rank the 
first students’ motivation for study and quality professional training. 
The correspondence didactic degree – service length in education allows the ascertaining of the reinforcement of 
the above remarks. 
Thus, from the perspective of the service length in education criterion, it is to be mentioned that out of the 
respondents surveyed, those with a service length between 5 and 15 years (in general junior assistants and 
professors’ assistants), as well as those with a service length over 20 years (in general lecturers and professors), lay 
an emphasis on the effective teaching-learning methodology competence area. Those with a service length over 20 
years (in general lecturers and professors) lay an emphasis in the same weight on elaboration of teaching products 
competence area. Those with a service length between 15 and 20 years (in general lecturers) lay an higher emphasis 
on students’ motivation for study and quality professional training competence area. 
Nevertheless, most respondents, irrespective of the criterion used for classification (university degree, service 
length, curricular area) have ranked as the first in the sphere of their professional interests the effective teaching-
learning methodology out of the proposed competence areas (Figures 2, 3, 4). 
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Fig. 2. Options regarding the training areas expressed by junior assistants and professors’ assistants 
 
Fig. 3.Options regarding the training areas expressed by university lecturers 
 
Fig. 4. Options regarding the training areas expressed by university lecturers and professors 
 
 The effective teaching-learning methodology is the main concern of the investigated teaching professionals. A 
possible explanation is the fact that, as a rule, the opportunities provided by the life-long learning of the university 
teaching professionals are limited to theoretical knowledge acquired, developing or deepening the competence area 
from a scientific point of view. Thus, they perceive the need for a training to make them more effective in the 
classroom, in their approaches to form competences among students. 
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4. Conclusions  
As concerns life-long training national events in the field of didactics to which respondents want to participate in 
during the period 2012-2013, it is noticed that conferences are the lowest ranked, with least options for future 
training, while scientific research that is ranked the second among the training types remains at the same level in 
options and the remaining types are preferred for future training. Out of the 34 respondents who did not attend any 
type of training during the academic year 2010-2011, one third do not want to attend any in the future. Nevertheless, 
over half of respondents mentioned over five training types, out of which 15 teaching professionals who participated 
before in over four types of training. 
Referring to the competence areas on which respondents want to be focused their training, as a response to the 
needs assessed during the teaching process, the main training directions, with options from over half of respondents 
each, are related to changing the teaching method by focusing on students’ motivation and active participation. This 
finding has also been confirmed by other research reports in the field (Jigău, 2008). The third are ranked students’ 
evaluation techniques, while the last is ranked the comprehensive knowledge of the taught subject. 
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